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My Remedial Plan

Working With My First Student

I was initially to start reading activities with a student of mine that was having reading difficulties. His reading difficulties had extended out to his classes, and the fact that he was not necessarily a motivated student did not make matters much better. However, I had seen the student prior to knowing that I would be working with him. He was and is an incredibly social student who enjoys building connections with those around him. I recall that everyday he came to class he would offer me a pretzel or some type of snack. 

When I discussed that I would potentially be working with him, he was ecstatic. He wanted to begin as soon as possible. I thought that this would be a great start, because if he was looking forward to working with me, then I could easily create a positive relationship. If I could establish the relationship, then it would be easier to work with the student, and the student would be more willing to cooperate with me (Moore, 108). Unfortunately, because of the timing, I was quite unprepared to work with him for the first time. Since he was unmotivated in his classes, I did not want to focus my activities on the material that he was covering in class. In order to establish a positive relationship and working environment, I first needed to know what he was interested in (Moore, 108-109). A couple of days later, we actually had time to sit and talk, and he told me all the 
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things he was interested in, and he asked me several questions about my own personal interests. I told him that I participated in sports in the past, and he felt that he could relate. He was a very active student outside of the classroom. He participated in soccer, basketball, and lacrosse. However, he had fallen ill, and it did not allow him to participate in sports as much as he had wanted. It also took a toll on his education, as he was frequently absent for even weeks at a time. This was not necessarily helpful in scheduling a time to meet and do reading activities with him. 
The first time I actually got a chance to work with him, was half way into my semester. I did not fully understand his likes and dislikes, so I focused on the material that he was studying in his earth science course. It was somewhat difficult, because he was studying a section that I had yet to cover, but he had a test coming up, so I tried to help at the best of my ability. We decided to focus on vocabulary, what I noticed initially is that he had difficulty pronouncing some of the words, but he had enough background knowledge to know some of the meanings of the words. I helped him pronounce the words in his text book, and I also tried to give him simplified ways of recalling the words. We also used illustrations from the book to simplify some of the meanings. However, we did not get too far. He would often sit and twiddle his fingers while staring in the opposite direction. I, continually, had to refocus his attention, which took more time than actual studying. At this point, I realized that doing lengthy reading activities may be too much for his attention span.
After a few weeks of teaching this student in earth science, I realized that he was extremely interested in drawing. He would often doodle in class, and would opt for 
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drawings instead of written explanations. I knew that the drawings were distracting him from learning in the class, but perhaps I could do reading activities that were centered on drawing to gain his interest. This way I would be able to connect some of the ideas the student was familiar with in a new context. Reading and writing activities would be that new context.

Unfortunately, we never truly got a chance to do the reading activities. They were centered on the actually art of drawing, and what drawing is. It contained descriptions of how to draw brick structures, and one activity focused primarily on oral reading and miscues.

From my knowledge of working on earth science with the student, he was a pretty decent reader that had some pronunciation difficulties, but had an extremely difficult time reading for content and comprehension. He would often read without comprehending a single sentence. The activities I created focused on reading for content and comprehension. Following the readings were questions that centered on gaining meaning from text. 


My time with the student changed from trying to incorporate reading activities, to helping the student pass his earth science course. As time progressed, my student had extended periods of absence and illness. Instead of doing extra reading activities that might have seemed like an extra thing on his to do list, we focused on his completion of his homework and labs. This was also a reading activity, but not like I had initially planned. We would spend time during his study halls completing his late labs. Referring to Vygotksy’s ZPD, or Zone of Proximal Development, this student needed guidance in 
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order to complete his work. With that assistance, he was able to complete more work on his own. In terms of completing work, he worked much better one on one, than in a student filled room. In a one on one environment he was less likely to be distracted. As we did more and more labs, I realized that each lab, in a sense, was a reading activity. Labs centered on reading instructions, introducing new vocabulary, performing the lab, and then answered questions based on comprehension. The labs actually gave me opportunities to ask questions about what was being covered in the class, and it allowed me to reintroduce concepts and ideas. In a sense, many of the labs were recap from previous readings and lessons making them similar to the idea of “Familiar Text Time” as stated by Walker. Although the material wasn’t always easy, it did “provide a balance between reading and the challenge tasks that were ahead” (Walker, 59). I found myself reading out the questions to him, after he read them silently to ensure that he knew what the question was asking. I would also rephrase the question so that he knew what I, and his lab, was asking. Agreeing with the work of Stronge, I realized that the best questions were those that went beyond a yes and no answer, and ones that actually required an explanation and logic. I also learned a great deal of patience when working with this student (Stronge, 48). I also had my student state his answers out loud so that he could organize his thoughts. According to Gourgey, students who are able to organize their thoughts and problems aloud increase their ability to present their ideas, and it also helps them learn the ideas and concepts more clearly (Gourgey).
I also realized that my student was a learner when he was “doing.” Going back to Moore and Hinchman, my student was learning as he was doing an activity. They called 
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this kind of individual a Doer. In many cases, my student was learning when he was actively involved in a lab, which required him to follow directions and to complete some kind of project (Moore, 11-12). My role as a teacher was to guide him through this process, while giving him enough freedom to learn on his own. 

With less time constraints, I would perform the reading activities that were connected to drawing, but I wanted to help the student improve his grades in the classroom, so I helped him with his labs and late work instead. Though I am not entirely sure if his reading progressed, I could tell that his motivation to come in and finish his labs had actually improved. However, they did not improve in the classroom, but only outside of the classroom. Perhaps this is because he felt that time outside of the classroom was less formal and more personal. Things did not end entirely well, because he was still behind in his courses, and it resulted in a parent-teacher conference with my cooperating teacher. It is important to bridge the connections between student, teacher, and parent, but with my student, he rarely mentioned his parents at all, and the actual idea of a parent teacher conference surprised me. I knew nothing of his life outside of the school grounds.

In terms of Treating Expectations for Competence, by Elizabeth Cohen, I feel that I have let my student down. Although I have assisted him with his assignments, it seems like my expectations have been lowered, because I did not perform the reading activities I originally planned for. I was also upset that although he was doing his work, his performance in the classroom was not improving. I feel that my lowered expectations may have in some way influenced his learning (Cohen). However, going to another article on expectations, The Qualities of Effective Teachers, I am not entirely sure that 
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creating high expectations will lead to higher rates of success for my student. As I stated earlier, I did not want to bombard my student with work, and adding more work could increase his frustration levels, which could make him buckle under the pressure (Stronge).


I would also like to focus on using the multiple intelligences to enhance reading comprehension. To do this I would have to connect reading with other activities. Such as connecting drawing with reading would be a test of reading ability, as well as visual and spatial intelligence. Perhaps, our activities of always completing late work or labs wasn’t varied enough to engage my student. Although each lab was very different from the one before it, he perhaps still considered it as a lab, and not something that was teaching him something different. Ball suggests that it is important to put ourselves in our student’s point of view, and perhaps I did not do this enough (Ball). According to Weinstein, a student will be engaged to learn when pleasure and enjoyment are promoted alongside intellectual growth. The promotion for intellectual growth was there, but there wasn’t enough push for the joy and pleasure of learning (Weinstein). 
However, as I continually think about it, one positive activity I created for him and the other students was a group work activity. In the activity, students were required to do research on two planets. Each person was responsible for their own set of facts, and once they had their facts organized they had to give a presentation to the other students. During this activity, I put every student in the role of leadership, as they had to discover their own facts. In this case, all the students were set as equals, but they also had a role to 
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carry out, and in this case the set of expectations were raised (Cohen, 118-119). However, I do not believe I implemented this enough in the classroom. 


To ensure effective group work, placing an emphasis on the concepts presented, instead of simply whether or not the group got the right answer is extremely important (Webb, 16). Webb suggests not only that should teachers place more of an emphasis on the understanding of concepts, but also teachers should be active monitors in group work. This means that teachers should make sure that students are doing their work, but should also ask questions to evaluate a student’s understanding and redirect them towards the correct or more appropriate response (Webb, 16-17). I have stated this quote before, but I believe that, “A teacher is somewhat like a compass in this matter by pointing the students in the right direction, but not necessarily telling them how far they can go or what restraints there are.”
If I were to have a few more sessions with the student, I would incorporate the drawing and reading activities, as well as a possible group activity that holds the student accountable. My student may not necessarily be ready for the role of leadership, but deserves to be treated and accounted as an equal in the group. The student would be allowed to come to me or my cooperating teacher for guidance and assistance. The subject matter would be centered on galaxies and the different features of galaxies. Similar to the “planets” group project, this project will be of the same format, but will focus on unique facts about galaxies. However, instead of orally presenting the subject matter, students will be required to write their responses in an essay like format. Many of 
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the exercises, such as the labs were not writing centered, and this would give the student the opportunity to focus on their writing. 
Performing My IRI

I had still left my informal reading inventory to complete, so I had to choose a student that was available for a majority of the time. In order to do this, I had to watch the students that regularly came into study hall. Many of these students were either in 11th or 12th grade, with preparations to go into college. I thought it would be interesting to do a reading inventory with a student who was not necessarily struggling as a reader. Instead of working with a male student, as previously, I worked with a female student. This way I would be able to compare and contrast their approaches towards reading. 

My student was at first very excited to do the reading activities, but when I told her that she was to read the exercises out loud, she became very uncomfortable. She was extremely self conscious about oral reading, and she constantly asked me what difficulty text she was reading, which in turn made her even more self conscious. From this initial reaction it seemed like she was one of the students who would read silently more so than aloud. This goes back to the work of Allington and the generalizations between struggling and better readers.

“Struggling readers are more likely to be reading material that is difficult for them, and are more likely to read aloud, while better readers are more likely to be asked to read silently, and are more likely to be expected to self-monitor and self-correct” (Allington, 94-95).
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If this is the case, than my student probably has been used to reading silently without continual corrections as readers who struggle receive. However, this does not help the student with their reading ability, but it rather ignores it. Though the student may be reading at a higher level, the student may not be practicing important reading strategies such as self checking and correcting. This was noticeable during the Informal Reading Inventory. Using the book by Burns and Roe as a guideline, I took exercises from the book to use. The first exercise contained a word list. I first had the student read of the list starting from the 11th grade and going into the 12th grade. The student was working independently at the 11th grade level, but she was entering frustration towards the 12th grade level. There were times where she would say, “I don’t know this word, so I’m not going to say it.” She was very reluctant to self correct or go back, once she said a word. I then had her read three passages that were followed by questions. Two passages were at the 11th grade level, and one was at the 12th grade level. The first 11th grade passage I had her read aloud, and the second passage I had her read silently. She did fairly well on both, showing that she was at the independent levels in 11th grade. She ran into some trouble in the last passage. However, I do not believe that the difficulties were due to the difficulty of the passage, but due to the new words and terms introduced in the passage. There were many unfamiliar words in the passage, which confused her and added to her frustration as she continued to read. Due to her frustration, she could only respond to some of the questions. Even with her difficulties, she was at an instructional level at the 12th grade, which suggested hat her reading difficulties may be at higher levels. 
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Though she performed well on her IRI, I was upset about how she felt about reading aloud and how conscious it made her. Perhaps it was her self esteem that was put at risk when reading aloud. Given that she may not have had much practice reading aloud recently, it could have been a great risk for her. Going back to Maslow’s hierarchy of needs, if a student’s sense of belonging or self esteem is put at risk, then they will be unable to reach their needs for intellectual achievement, because they are focused on maintaining their sense of identity (Eggen, 303). Perhaps more active oral reading would be a solution, but the student needs to feel comfortable to actively participate. You could also incorporate the work of McCabe. In order for the student to reach their full potential, a classroom community needs to be established. A classroom community consists of a variety of contexts blended together. There are complex interactions between individuals in the classroom based on rules, guidelines, and expectations set (McCabe, 5). My students’ sense of community can be analyzed based on Ryan’s and Stiller’s three psychological needs that a student must have in a classroom. A student should have a sense of autonomy, competence, as well as a sense of belonging (McCabe, 11). My students’ competence is reading aloud, or even her sense of belonging in classrooms where there are active readers may be threatened even though she is not a struggling reader. However, going back to Allington, it may be that her sense of identity in the classroom is threatened, because she isn’t pushed like a student who struggles with reading (Allington).

This student is often reluctant to correct or revise their errors so exercises that we would continue would be self correcting exercises, and exercises that dive further into the 
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material that is being read. The first activity would be a reading list activity. In this activity the student would read a list of words, similar to the first part of the IRI, but for the words the student did not know how to pronounce, we would first decode the word, and then we would pronounce the word. The next part of the activity would include finding out the meaning of the word, then putting it in a context that makes sense. This incorporates a slight reversal of contextual processing, and it will also focus on decoding by analogy, in which the student will use familiar word patterns to pronounce new words (Walker, 221-223). Another activity that I would have the student perform is a cloze instruction. In this case, the student will have the use the context from the reading to determine what the omitted words are in the passage. In this case, this would help my student, because she is a very fluent reading student, but this would help her combine fluency and comprehension (Walker, 212-213). For the last activity, I would have to go back to the Burns and Roe article, and I would use techniques such as scaffolding to help my student develop active comprehension (Vacca, 289). However, this activity would be a more in depth activity that would require the student to not only read the passage, but determine where she has questions. Once she has figured out the questions, I will be a guide to helping her determine the answers to those questions, but it would be primarily up to her to find meaning within the text. One objective that we would definitely need to work on is the students’ confidence levels in the class. In order to do this we have to place the student in a literature environment where she is accepted by her peers, but also required to actively participate (Vacca, 518). 


Though this may not be a complete solution the both of the students’ difficulties 
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with reading. It seems that the sense of belonging as well as the joy and pleasures of learning need to be established, before they are to become more active in their reading. The work from Burns and Roe, as well as other sources, helped provide the groundwork for what should be implemented in a reading inventory, but it is up to the individual and the student to push to the next step. 
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